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	Lesson number
	Theme/ Topics
	Content Knowledge
	Language  and Tasks
	Strategies

 & Skills

	1
	The Definition of Empathy

(Teacher modeling)Pictures/Situations & Dicto-Comp
	What is empathy/What is sympathy                                                                                                                                              
	Speaking/writing/listening/vocabulary
	Note-taking/identifying cause & effect relationship/comparing

	2
	A poem
	The difficulty to have empathy
	Reading/vocabulary/the use of meta-language
	Identifying  text  structure

	3
	Zoe L. Langley story
	The difficulty to have empathy
	Reading/vocabulary/speaking
	Problem and solution

	4
	Both texts together
	The difficulty to have empathy
	Reading/speaking/writing
	Note-taking / inferring comparisons / inter textual relationships

	5
	Culminating project

The class will be divided into four groups. Each group will be assigned to visit a different place ; a nursery, a hospital ward, an orphanage and a school for the blind
	How to understand the others’ feelings
	Preparing for interviews  / writing /speaking / listening
	Connecting ideas from different sources / identifying main ideas / analysis of relationships /identifying cause and effect

	6
	Presentation of projects
	Humanistic aspects of relationships
	All previous content
	Revising /editing / evaluating


LESSON 1

Step 1 – Language of Labeling

Getting the students into the content: Students are shown four different pictures and are provided with specific vocabulary which they are likely to meet in this content. Each student labels the pictures identifying certain feelings and emotions.

	rage / frustration / annoyance / sadness / nuisance / contentment / bliss / grief / anger / humiliation / shame / joy / disappointment / patience / impatience / tolerance / pity / sympathy / reconciliation / intimacy / psychological hug / resentment / delight / passion / pleasure / dissatisfaction /pain / rebellion / fulfillment / irritation / happiness / compassion
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(from www.101funpages.com/html/imgs)

Step 2 – Responding to situations

Students are given different situations and respond accordingly.

Situation One: 

*You are in a crowded shopping center. Someone bumps into you and doesn’t apologize. He just walks away. How does this make you feel?

*You overhear two people talking about this careless person, pointing at him. You learn that he has just heard one of his family members had an accident and that’s why he is leaving for the hospital now. How does this make you feel?

Situation Two:

*Call a student volunteer to the front of class. Blindfold him and ask him to deal with some instructions (e. g: take this piece of paper and leave it on the desk / open the window / find out your coat on the peg)

*While the student stumbles in difficulty ask him his feelings.

*Ask the class how this makes them feel.

Situation Three:

*Create a situation in which you think the teacher should find a student’s excuse reasonable not to have done his homework. 

The common point in all these activities is that people evaluate one another according to their prejudices. What is the way to overcome prejudices?

· Be patient

· First gather information then jump into conclusions.

Step 3:

DICTOCOMP ACTIVITY

*The teacher reads the following text and the students listen carefully

*The teacher re-reads the text and the students take short notes

*The students compose a similar written text using their notes.

*The teacher shows the original text in transparency so that the students have the chance to compare their own texts with the original one. 

To show empathy is to identify with another's feelings. It is to emotionally put yourself in the place of another. The ability to empathize is directly dependent on your ability to feel your own feelings and identify them. 

If you have never felt a certain feeling, it will be hard for you to understand how another person is feeling. This holds equally true for pleasure and pain. If, for example, you have never put your hand in a flame, you will not know the pain of fire. If you have not experienced sexual passion, you will not understand its power. Similarly, if you have never felt rebellious or defiant, you will not understand those feelings. Reading about a feeling and intellectually knowing about it is very different than actually experiencing it for yourself. This is one concern I have with many of those who write about emotions and emotional intelligence from an academic or corporate viewpoint. And it is one reason why I want to keep my writing more personal than most writing on the subject.
Among those of equal level of innate emotional intelligence, I expect that the person who has actually experienced the widest range and variety of feelings -- the great depths of depression and the heights of fulfillment, for example, -- is the one who is most able to empathize with the greatest number of people from all walks of life. On the other hand, when we say that someone "can't relate" to other people, it is likely because they haven't experienced, acknowledged or accepted many feelings of their own. 

Once you have felt discriminated against, for example, it is much easier to relate with someone else who has been discriminated against. Our innate emotional intelligence gives us the ability to quickly recall those instances and form associations when we encounter discrimination again. We then can use the "reliving" of those emotions to guide our thinking and actions. I believe this is one of the ways nature slowly evolves towards a higher level of survival. In other words, over time, awareness of our own feelings may lead us to treat others in a more pro-survival way.

For this process to work, the first step is that we must be able to experience our own emotions. This means we must be open to them and not distract ourselves from them or try to numb ourselves from our feelings through drugs, alcohol, etc. 

Next, we need to become aware of what we are actually feeling -- to acknowledge, identify, and accept our feelings. Only then can we empathize with others. That is one reason I believe it is so important to work on your own emotional awareness and sensitivity-- in other words, to be "in touch with" your feelings. -- and to help children stay in touch with their feelings.

WRAP UP :At the end of the first class hour students are expected to develop a large vocabulary on emotional language.

LESSON TWO

Step 1 :

The teacher shows the pictures again and explains:

Think of a context that would cause you the displayed emotion , share the context and the emotion with a partner.   

e.g: I feel angry when I miss the bus. / I feel angry when the power goes out while I’m word processing a project. 

Step 2 :

Pre-Reading activity : Guessing and Speaking

Look at the title of the poem only. The title is ‘Empathy’. Do you expect to read the feelings or actions of a person in this poem? Why?

Step 3 : Students read the poem

 Empathy

A tower of strength
A wall of stone
A tiny figure
But not alone
Reaching upwards
Reaching out
Trying to find
What this lifes about

A shallow dent
The smallest hole
Questing fingers
Reach their goal
Muscles tense
Increase the grip
Ever onwards 
Ever up

Resting halfway up the sky
Rock one side and air the other
Will you leave the stone and fly
Or crawl on up the rock forever?

(from Camp4: poetry, fiction and short story htm)

Step 4 : Match the given words with their definitions in the right hand column.

a- tiny                                                         ….. a person that you can’t see clearly

b- tense                                                       ….. nervous / worried / not able to relax

c- grip                                                         ….. extremely small

d- crawl                                                       ….. not deep

e- dent                                                         ….. an attempt to do something difficult

f- shallow                                                    ….. hold something tightly

g- quest                                                        ….. hollow area in a hard surface

h- figure                                                       …... very slow speed

Step 5 : Comprehension Questions

1- The movement of the person is: a – upwards               b- downwards

2- The movement seems to: a- come to an end        b- continue forever       c- be given up 

3- Why ‘c’ in the above question may also be an option? 

4- The climbing person is: a- eager      b- tense    c- tired     d- dedicated (there may be more than one answer)

5- The rock the person climbs is: a- within his reach    b- hardly lets him move forward

Step 6 : Inferencing :

1- If reaching empathy is as difficult as climbing a stiff rock, why don’t people give up?

2- What awaits the person who gives up ‘climbing’?

3- ‘A tiny figure but not alone’ implies that there are lots of others on the way up. What about the ones who have given up?

WRAP UP : Students are expected to give their conclusive remarks on the metaphor drawn here ,which will form the wrap up of the lesson.

LESSON THREE

EMPATHY

a short story

by Zoë L. Langley 

The morning sun is barely above the horizon. Soft rays of dawn filter through sun-bleached cafe curtains and dance upon formica table tops. "How do you like your eggs?" the waitress asks. Thin, haggard, poised to write, her eyes dart from table to table as customers begin to file in for breakfast. 

Tom looks up from the menu, "Sk, sk, sk," is all that comes out of his mouth. Sighing, he turns his hands and eyes upward and looks across the table at Naomi. 

Facing the waitress, Naomi says, "He had a stroke and has some trouble with speech. Give us a moment and come back." The waitress hurries off. Tom stares at the table, "Damn, damn," he says softly and shakes his head. "Tom, look at me." Naomi speaks the words slowly and clearly. "This is not a good day. We have to see the doctor this afternoon. I know you're nervous. When the waitress comes back take your time and make clear to her what you want. You said eggs. You want eggs for breakfast. Watch me so you can remember." Slowly and carefully Naomi stretches her hands out above the table. "Over is like this," turning her hand palm up, then palm down, "and scrambled is like this," she makes a stirring motion. While Naomi watches, Tom imitates her motions and her words, "Ohh-verr, Sk, sk, sk." Tom winks, makes another gesture with his hand and says, "Ohh-ver, me." 

"Watch your sign language Tom, we're in a restaurant." Naomi blushes, "When these are mastered, dear, we will then attempt to come up with ways to express `poached' and `soft boiled,' but that is for another day. Right now you're limited to two types of eggs." 

"Sk, sk, sk, damn." Tom mutters, "You. Talk. Me." "Well, it is tough to be in this predicament, but you can talk for yourself." Naomi sips her coffee and lights a cigarette. She is forty-ish and, after fifteen years of marriage, crow-feet tracks of joy and laughter are deeply etched into the corners of her high cheekbones. Naomi's hazel eyes blaze with intensity. "You can do it Tom. It just takes practice, lots of practice." 

"Know it," he sighs. 

"Ok, folks, what would you like?" the waitress is back at their table. Naomi speaks first, "I'll have the bacon with two scrambled and whole wheat toast. What do you want, Tom?" 

Tom turns to the waitress, but keeps his eyes on Naomi's face. "Sk, sk, sk." His left hand hovers above his right palm, now held outward toward the waitress. With his left hand he makes a furious stirring motion. "Does he mean scrambled?" the waitress asks Naomi. She nods in assent and adds, "He can understand you fine, he just can't speak well yet." 

"Toast the same as hers?" The waitress addresses Tom, sparing him the torture of having to state which kind. He shakes his head to say yes. "She understood you, Tom. Every time you practice it gets a little better. Let's look at the paper." Naomi hands him the front page section of The New York Times and they read while waiting for their food. "Damn, damn!" Tom is pointing to an article and holds it out for Naomi to see. It's about a storm ravaging the California coastline. "Look at that," Naomi exclaims, "it's only about thirty miles from where we used to live, when you were teaching at Santa Cruz. That was five years ago." 

"Ahh-go, ahg-go." Tom sounds out the word as though it has a unique texture, rolling it around his mouth to get the full taste and feel of it. "You were teaching math and I worked for the law firm. We moved here two years ago and you had the stroke last year. Remember, Tom?" "Little, little," he replies and resumes his reading. Downtown Seattle, bordering the Puget Sound, is often windy in the morning. After breakfast Tom and Naomi walk along the waterfront, enjoying a light breeze skipping over white caps on the sound. They ride the waterfront trolley, and browse at Pike Place Market, an eclectic assortment of shops run by local farmers, merchants, and artists. For lunch Naomi has packed sandwiches and buys fresh fruit at the market before she and Tom drive to Green Lake Park. In late morning they walk the roughly three-mile, asphalt pathway framing the lake. A weekday morning, the park is not crowded. Both are casually dressed in denim. It is cool so Tom is wearing his levi jacket, Naomi a soft suede blazer. As they stroll, Naomi clasps his hand. 

In silence, they meander around the lake for some time. Steering her off the path, Tom points and says, "Tree. Tree." Pressing his arm, Naomi speaks, "Got the word out right, Tom. The trees are beginning to turn colors." 

"No," Tom stops her, "tree," he says, pointing to one, "tree," he points to another, "two." 

"Two trees. Tom, is that what you're trying to say?" "No," he grimaces, "tree, tree, two, two," he states firmly pointing again. When Naomi doesn't grasp, he walks away, pulls a leaf from each of the trees and brings them to her. He clutches her hands and pulls them out, palms upward. In each he places a leaf. 

"Look me, look me," he says. Staring at her intently, Tom says, "Eggs. Two. Ohh-ver, sk, sk." Then, repeating what she had done earlier, he carefully turns one of his hands, "ohh-ver," then, making a twirling motion, "sk, sk, sk, two." 

"What are you trying to say, Tom?" Naomi asks. Taking a deep breath, Tom points to one of Naomi's hands and repeats, "Ohh-ver," points to the other and says, "sk, sk, sk, two." "Over, scrambled, over, scrambled, what the hell are you trying to get me to see?" Naomi asks. 

"Tree, tree, two," is his only reply. 

Looking right, Naomi says, "over," looking left, "scrambled. Tree, tree, two. Over, scrambled, two. What are you trying to say?" She is clearly perplexed. 

"Look," Tom touches her right hand, "ohh-ver," and, touching her left, "sk, sk, sk. Two. Two." 

"So," Naomi says, "`over' is maple and `scrambled' is oak. Tom!" she grabs his hands dropping the leaves. "I'm so dense. Now I've got it. She picks up the leaves and holds one out to him, "Maple, this is maple," then the other, "this is oak. Two kinds of trees." 

"Tree, tree. Two." While eating sandwiches Tom practices until he can say "maple tree" and "oak tree". "Tree, tree," becomes "oak tree," and, "maple tree," though "maple" comes out more like "mabel." "Every day will be like this Tom, for a long, long, time," Naomi sighs. "We need to get to the doctor's now." 

"Mrs. Martin, your husband is doing as well as can be expected." "Dr. Cohen, why don't you tell him, Tom understands more than he can say," Naomi is watching Tom's jaw muscles tense as Dr. Cohen talks about him as a vet might talk to an owner about her sick pet. "I'm sorry." Turning to face him, Dr. Cohen says, "You're doing pretty good, Tom. But it's been about a year since your stroke and you have probably recovered as much of your speech as will ever be possible. I don't think there is any point in doing more speech therapy. You'll just have to learn to live with it." 

"Damn, damn." Tom shrugs his shoulders and looks to Naomi. She raises her voice, "Dr. Cohen, I don't know where you went to school or how you came by your ability to decide when and how fast a person recovers from a stroke. Tom learned several new words today and is learning more all the time." 

"Mrs. Martin, he might learn a few words now and then but there is no hope he will regain his speech this long after the hemorrhage. He can't even make a simple sentence and it is unlikely he ever will." "I live with this man, and he is learning every day. The therapy has been such a help to him, the practice is so important." "Mrs. Martin," Dr. Cohen clears his throat, "stroke patients show their greatest improvement in the first year or so. After that change is sporadic and minimal. He will probably never be able to speak in sentences but will learn to say a few more words over time. He's gone about as far as he can." "Tom is learning to say words and phrases, Dr. Cohen. You can't just write him off." 

"He's not being written off. He's gone as far as he can go with the therapy that's available. You have to accept that." "Neither Tom nor I will accept that, Dr. Cohen." "Well, I'm sorry, but there's nothing else I can do." In the evening Tom helps Naomi fix dinner. They eat while watching the news and go to bed early. In the darkness Naomi turns fitfully, going over the meeting with Dr. Cohen. Finally, unable to sleep, she sits on the side of the bed and smokes a cigarette. 

Tom eases over and draws up next to her. Rising on one arm he kisses her ear. "Tree, tree," he whispers, "Oak tree, two tree, mabel tree." He blows in her ear, " Ohh-ver. Me." 

"Tom," Naomi turns to him, "I'm so mad with Dr. Cohen I could strangle the S.O.B. You may have reached a plateau, but we both know you will keep improving over time. We still have the rest of our lives together and we'll practice your speech, if it takes 'til hell freezes over." "Hell ohh-ver, ohh-ver, hell!." Tom echoes her and with a firm arm pulls Naomi back into bed. "Ohh--ver. Me." 

Naomi nestles against his chest. "Love you, Tom." "Two," he says, and pulls her close. 

(from empathy/zoefiction.htm)

Step 1 :

Read the short story given above. There are four people and a problem which needs to be handled in the text. Below is the character chart. Make a list for each character according to their tolerance for this problem. Use the actual words in the text while forming your list.

	Characters
	Positive attitudes 
	Negative attitudes

	Waitress
	‘OK Folks’ She shows friendliness to her customers.

‘Toast the same as hers’ She helps Tom with the answer.
	‘Does he mean scrambled?’ She considers Tom invisible / She ignores him.

‘Her eyes dart’ She provides no empathic attendance for customers.



	Naomi
	
	

	Tom
	
	

	Dr Cohen
	
	


The teacher lists the various answers of the students on the whiteboard.

Step 2:

There is a sequencing of settings in the story and meanwhile Tom is carried by Naomi to a restaurant / to a park / to the doctor’s office / home. Explore the emotional sequencing which changes parallel to the setting. Take notes on how mutual understanding becomes difficult in the presence of a third party; how the speech therapist defends the regulations of society at the expense of the personal needs of people; how endless Naomi’s patience is but how on the other hand her empathy has turned into sympathy when they are alone?   


[image: image4]
Step 3 :

The class is divided into four groups. Each group is given a different list of vocabulary items. They are asked to find out the synonyms / the definitions of these items using a dictionary.

	First Group
	Second Group
	Third Group
	Fourth Group

	Nervous (p. 3)
	Blush (p. 4)
	Mutter (p. 5)
	Blaze with intensity (p. 5)

	Nod in assent (p. 7)
	Nestle against (p. 25)
	Be mad with (p. 24)
	Tough (p. 5)

	Clutch (p. 12)
	State firmly (p. 11)
	Grimace (p. 12)
	Grasp (p. 12)

	Perplexed (p. 15)
	Tense (p. 19)
	Grab (p. 17)
	Stroke (p. 21)

	Shrug (p. 9)
	b-furious (p. 7)
	Raise voice (p. 20)
	Hemorrhage (p. 21)


* ‘p’ stands for ‘paragraph’

Step 4 :

Now go back to the text and paraphrase the same words within the text considering the context clues. 

LESSON FOUR

Step One: Post-reading activity

Students go back to the Doctor Scene. They prepare a conversation including the doctor, Naomi and Tom; excluding the introductory parts of speech so  that it will turn out to be a script and be ready to be acted out.

Step Two:

Have three students act the scene out.

Step Three: 

Ask for the class response. The Doctor is sure Tom will not get better / Naomi insists on continuing with the treatment. Write the pros and cons by looking at the problem from the Doctor’s point of view and from Naomi’s point of view.

Step Four: 

Compare and contrast the poet’s attitude and the short story writer’s attitude towards building up empathy.

Step Five:

Put yourself into Naomi’s / Tom’s / The Climber’s shoes and tell us how you would feel in their predicament.

Step Six: Cool down activity

Teacher reminds the students of the four main adjectives and their synonyms and connotations which they discussed in Lesson One labeling the pictures. Namely frustration, anger, happiness and empathy. Describe these emotions by the senses: Taste, Smell, Sight, Touch, Sound, Color. Generate a list of words that you will need to make your description. Then, meet in groups tally responses.

e.g: Anger reminds me of red; considering the angry bulls. (color); Anger reminds me of people shouting at each other. (sound); Anger reminds me of chilly pepper since it is hot. (taste); seeing quarreling people (sight); stinking things (smell); sharp edges to touch (touch).

LESSON FIVE

Step One: The class is divided into four groups. Each group is assigned to visit a different place and interview people there on the difficulties these people meet in social life. The places to visit are: a nursery, a hospital ward, an orphanage, a school for blind people. The teacher asks the students to write their interview questions throughout the class period and meanwhile guides them for questions and corrects them.

LESSON SIX

Each group is allocated five minutes to deliver their impressions and interview results and maybe the photographs they have taken in the places they have visited. While one group presents their outcome orally, other group members evaluate the study according to the criteria listed below.

SKILLS                                                                         EFFECTIVENESS
Preparation   familiar with topic                       

                      clearly knows subject                      5         4        3        2        1

Content         appropriate to audience

                     clear and complex info.                   5         4        3        2        1

Delivery        audible

                     paced well

                     speaks clearly

                    appropriate vocab. choice               5         4        3        2        1

Timing        content balanced

                   within the allotted time                     5         4        3        2        1

Visual        clear, appropriate 

Aids           current statistics                               5         4        3        2        1

Qualities

Confidence  self-assured

                     aware of own ability                   5         4        3        2        1

Impact         enthusiastic, is authoritative        5         4        3        2        1

Manner      has rapport with audience

                   positive attitude to audience, topic    5         4        3        2        1

Non- verbal

Dressed well


       

Audience scan

posture

gestures                                        5         4        3        2        1

Overall grade   ___________

Student name   ___________

home





doctor’s office





park





restaurant








