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· Introduction: Grammar – It’s not just about error anymore! 

· The grammar of cohesion: Understanding, creating and managing information flow

Lexical chaining: repetition, synonyms and categorizer words

The reference system: personal pronouns, demonstrative pronouns and 

adjectives, determiners, the + NP, such + NP

Adverbial subordinators (especially concession/contrast)

Additive structures (in addition to, also, too, as well)

Grammatical metaphor: nominalizations derived from verbs and phrases

· Managing information flow within sentences: Parallel structures

· Techniques  for text analysis 

“Noticing”: Bracketing, underlining, boxing, circling, highlighting, drawing arrows to link structures, completing graphic organizer charts, altering texts (e.g., deleting structures for students to fill in), scrambling sentences for reordering 


Discussion: Why do writers use the structures they do? What accounts for

        variations in texts? What is the effect on readers?

· Follow-up production tasks: Stylistic imitation, draft revision

Information Flow: Linking Ideas Across Sentences and Paragraphs

The Grammar Of Cohesion

The following tasks are based on the handout excerpt from The Hurried Child by David Elkind.

Task 1: One of the ways that writers link key ideas in a text is through lexical chains, repeating words/phrases and using words/phrases that have similar meanings. For each of the following phrases in the passage, find a word or phrase used before or after the sentence that has a similar meaning. Write it in the space provided. The word or phrase you find might be the same kind of structure as the first (e.g. both noun phrases, both verb phrases) or a different kind of structure. The first two have been done as examples.

	Para. #
	Phrase
	Synonym

	  4
	universal, public education
	mass education 

	  4
	follow … from place to place
	mobility

	  4
	emergent society
	

	  5
	accelerate children’s acquisition process
	

	 10
	early academic achievement
	

	 19
	promote sexuality
	


Task 2: Examine one of your drafts or completed papers. Try to find at least three instances of  lexical links that you have created by using words with similar meanings. The words/phrases do not have to be the same word class (e.g. you might find a verb phrase followed by a noun phrase as in one of the examples above).

Task 3:  For readers, a key to following the ideas in complex passages is to have a clear idea of what the reference forms are referring to in previous sentences and paragraphs. In small groups, discuss what each of the following phrases in Paragraphs 3 and 4 refers to and be prepared to explain.

a. this idea of childhood as a distinct phrase preceding adult life …  (para. 3, line 

                1)

b. the transition … (para. 3, line 5) 
c. the emergent society (para. 4, line 1)

d. it (para. 11, line 7)


e. this enhanced sexuality (para. 26, line 1)

Task 4: Analyze the ways in which David Elkind creates links with preceding paragraphs as he develops each new topic of a paragraph. Look at the first sentence or two at the beginning of each paragraph. Write the words, phrases or clauses that refer to the previous paragraph in the column “Link to previous information.”  Then write a sentence stating the new paragraph topic in the column “New Topic.” The first two have been done as examples.

Note: This exercise is best done in class with the instructor guiding students as they complete the chart and helping them notice the specific reference forms (this, the, such, etc.), lexical items and other cohesive devices that create the links with preceding text.

	Paragraph #
	Link to previous Information


	New topic

	6
	this type of attitude


	The case of William James

Sidis is a good example of the attitude against accelerating children’s acquisition of academic skills.

	7


	such attitudes
	The attitudes against early intellectual attainment changed starting in the 1960s. 

	8


	
	

	9


	
	

	10


	
	

	11


	
	


Task 5:  Examine one of your drafts or completed papers. Make a list of the linking words and phrases you used in the beginnings of your paragraphs to refer back to the preceding paragraphs. What kinds of reference links do you use the most? Which ones do you not tend to use? Find two paragraph beginnings that could be improved through closer linking to the previous paragraphs and rewrite your opening sentence or sentences with appropriate linking words, phrases or clauses.

Note: The next group of exercises helps writers to gain familiarity with and develop productive skills using grammatical metaphors. Grammatical metaphors are those nominal constructions that condense information previously expressed as sentences or clauses into nouns with both pre- and post-modification. Often occurring in subject positions, these phrases are an important strategy for focusing readers on thematic information and creating text cohesion in academic texts, especially in science writing. Grammatical metaphor frequently involves turning processes into things. Nominal elements expressing what would typically need a whole clause can be linked through verbs with other nominal elements. (Schleppegrell, 2004). Students learning to write longer subject phrases will also need to identify head nouns to check for subject-verb agreement.

Task 6: As you have seen in some of the previous tasks, many of the sentences that begin paragraphs have long noun phrases that help to summarize the information already given to readers. To see how these structures function as sentence subjects, for each of the following sentences, do the following: 1)Find the verb and underline it. 2) Find the head noun of the subject and draw a box around it. 3) Put brackets around the entire noun phrase that is the subject; include all the prepositional phrases and other modifiers. You should be able to replace the entire phrase with it or they. The first has been done as an example.

                   ________

1. [Today’s |pressures| on middle-class children to grow up fast] begin in early childhood.


(They begin in early childhood.)

2. The trend toward early academic pressure was further supported by the civil rights movement.

3. One consequence of all this concern for the early years was the demise of the “readiness” concept.

4. But the emphasis on early intervention and early stimulation (even of infants) made the concept of readiness appear dated and old-fashioned.

5. The pressure to engage in competitive sports is one of the most obvious pressures on contemporary children to grow up fast.

Task 7:
For discussion: Consider the long noun phrase in sentence 3 of Task 6, the one that begins paragraph 10 in the reading passage. If the author shortened this phrase, at what point do you think the meaning would become unclear? Evaluate the clarity of (a) (b) and (c) below in the context of the passage.

a. One consequence of all this concern    

b. One consequence of all this                  } was the demise of the readiness concept.

c. One consequence

Task 8:  Check a draft or a completed paper to see if you have any subject noun phrases at the beginning of paragraphs whose meanings would be clearer to your readers with a bit more elaboration that has information from the previous paragraph. Consider especially any this + noun phrases.

Task 9:  Word collocations: What prepositions occur with the following noun phrases? Skim the passage if necessary. Write the prepositions in the blanks.

1. a consequence  ______ something (or doing something)


2. an emphasis  _______ something

3. a direct result  ______ something

4. a golden opportunity ______ something/someone

5. pressure ________  something (e.g. achievement)

6. pressure ________ someone



7. stimulation ______ someone

8. a trend  ___________ something

Task 10:  Choose any five of the noun + preposition combinations above. Write a question using each. Then exchange your questions with a classmate and write answers to your classmate’s questions.


Examples:  Do you think an emphasis on writing skills is important for your 

      major field or  not? Explain.


                   If you were going to graduate this year, what kind of job would you 

      regard as  a golden opportunity for you?

Task 11:  Developing knowledge of word families is an important strategy for using words in a variety of ways to create cohesion. Provide the missing members of each word family, using a dictionary if needed. If the word does not have members in one or more grammatical classes, write X in the blank. The first has been done as an example.

	Verb
	Noun
	Adjective
	Adverb

	mature
	maturity
	mature
	maturely

	
	
	emergent
	

	
	precocity
	
	

	
	
	developmental
	


Managing Information Flow Within Sentences:

Parallel Structures

This task is based on the handout book review, “The Invaders,” by Miroslav Holub, Los Angeles Times, February 2, 1997.

Sometimes academic texts have very long sentences. If the sentence is very long (and well written!), it usually has some parallel structures that help the reader to process the ideas more easily and quickly.

Task 1: 

 A. Re-read the second sentence of book review and do the following: 1) Underline all instances of that. 2) Be prepared to state what information should be used to complete the following sentences.

According to Holub, the story of hantaviruses is a modern thriller based on a three part axiom:

a) Men and women  _________________________________________.

     
b) ________________________________________________________.

c) _________________________________________________________and even to the readers of the Los Angeles Times.

B. Holub uses and six times to join structures in the second sentence. Circle them. One of the uses is to connect the that-clauses. Where is it in the sentence (What word comes before it?). What do the other ands connect?

C. Find words and phrases in the following paragraphs that complete the parallel structures indicated by the structure words below.

	Para. #
	Parallel Structures

	  3
	… the poetry of survival is not made up of ________________ but of ________________

	  5
	The rest are reporting based on __________________________ or on

_________________________________________________.

	 7
	Killing off the host is not __________________ but _______________.

	 8
	… the transfers of microbial invaders between host species occur during

_______________________ or _____________________________.


Task 2: For discussion: The first sentence of “The Invaders” book review of Virus X has 8 words. The second sentence has 99 words! Should you write sentences that long? Probably not. But the point here is this: The author was able to write such a long sentence because he used a series of parallel phrases and clauses along with the structure word that and conjunction and. Imagine how that sentence would read if the author had not used that to indicate the parallel structures? Do you think you could still understand his ideas?  Why do you think the author wrote such a long second sentence? Do you think it would have been okay to begin the review with a sentence this long? If not, why not?

Task 3: Examine one of your papers or drafts. Find one place where you could combine sentences using parallel structures and one where you could expand a sentence (i.e. add information to it) by rewriting the sentence with parallel structures. Rewrite the two sentences.  Then look to see if you have any long sentences that need structure words to help the reader understand your ideas.
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