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Introduction: Faculty in the humanities (see, e.g., the “Continental” view of text) often complain that students in their classes lack a personal, individual voice, an ability to make their own personalities, and views, shine through texts. On the other hand, researchers studying voice and stance in academic writing contend that there is no “voiceless” text; authors express themselves, and their opinions, in all of their writing. Expert and acclaimed writers may be more adept at this practice, but “voice” and stance are found in student texts, as well.  Invanič and Camps,
  comment that 

the lexical, syntactic, semantic and even visual and material aspects of writing construct identity (and stance) just as much as do the phonetic and prosodic aspects of speech.  Thus, writing always conveys a representation of (the writer) to the reader” (p. 5).  

These authors, following Halliday (1985),
 speak of this phenomenon as “positioning in text.” (p. 4).  They refer to three types of positioning:
1. Ideational positioning: How writers represent topics, ideas, and, not incidentally, other writers.  Hunston and Thompson, 
 in their recent work on “authorial stance,” note that writers represent topics, ideas, and authors in a number of ways (in English, and presumably, other languages), through
· Adjectives: “obvious, important, untrue, remarkable”
· Adverbs: “unfortunately, plainly, interestingly, possibly”
· Nouns: “success, failure triumph, likelihood”
· Verbs (generally of attribution): The author “comments, notes, argues, denies
2. Interpersonal positioning:  How writers relate, using language, to their readers.  There is considerable literature on this issue (see, e.g., Hyland, 1998, on hedging.).  Hunston and Thompson use the following categories to analyze how writers construct and maintain the writer-reader relationship:
· Manipulation (pleasing the reading, pandering to his/her interests)

· Hedging: expressing the writer’s certainty or uncertainty

· Including the reader directly, e.g., by using the first person plural, “we.”

3. Textual positioning:  A third type of positioning relates to how writers refer to their own texts as they lead their readers through them.  This is the most common type of positioning taught in academic writing classes and tutorials (e.g., metadiscourse, ‘signal words’).  Generally, it involves the Halliday and Hasan (1976) 
 cohesive categories, principally conjunction, reference, and lexical cohesion.
What are some of the factors that influence writers’ voice and stance?
· the values of the author’s discourse community 

· the relationship of that community to the author and entity discussed
· the author’s personal authority on the topic  
· the author’s own sense of self, and 
· his/her relationship to the audience
Quotations from the New York Review of Books (June 12, 2003)

From J.M. Coetzee in his review of Crabwalk, by Günter Grass:

“Ugly though we may consider the populism of Tulla Pokriefke to be, Crabwalk presents for scrutiny a considered argument for allowing the Tullas of Germany to have their heroes and martyrs and memorials and ceremonies of remembrance.”

From John Updike, in his review of “Elie Nadelman: Sculptor of Modern Life” (an exhibition):

There is a hermetic quality to his statues, as if they have been sealed against the infestations of illogical detail.” 
From Clifford Geertz, in a review of a number of volumes on Islam published after 9/11:

“A short, confident book by Karen Armstrong, an English ex-nun with an urge to instruct, has become perhaps our most widely read guide to ‘the religion of the Prophet.’”
From academic journals:

Kobayashi, H. & C. Rinnert (2002) High school student perspectives of first language literacy instruction: Implications for second language writing. Journal of Second Language Writing, 11, 91-116.


Based on the results of a previous large-scale questionnaire study of Japanese and American students (reported in Kobayashi& Rinnert, 2001), the present study attempts to provide insight…In this attempt, we hope to question widespread assumptions about Japanese student’s writing experience in high school…”

Raimes, Ann (1990) The TOEFL Test of Written English: Causes for concern. TESOL Quarterly, 24, 427-42.
“Since Educational Testing Service owns, designs, administers, and evaluates the TOEFL, it is in a position to exercise a great deal of influence over ESL/EFL students’ academic lives.  That influence is spreading…”


“We should be concerned about the comparability of the topic types selected, 


scrutinizing comparability between topic types…”


“Interestingly—and confusingly for both students and teachers—the prompt


appears not with “compare, contrast, defend” but “express and support an


opinion” and “defend a point of view…there is a good deal of literature to


explain the decisions about topics in the new TWE, but very little to explain


the quite radical changes that are occurring in the test.”


“Individually…and in public forums, we should continue to ask questions,


more questions, and more probing questions about the TWE.”
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